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	Names: Zane Ranney, Jeremy Dombro, Jane Alberico
	Textbook: Connected Mathematics 2, 7th Grade Prentiss Hall



Complete the following table with examples from the textbook that illustrate the Process Standards.

	Standard
	Copy or scan the example from the textbook. Include the page number(s)
	How does the example illustrate the standard?  Why did you choose this example over other possibilities?

	1.  Problem Solving
	(Picture of a Dog p. 70, Stretching and Shrinking) Here is a picture of Duke, a real dog. The scale factor from Duke to the picture is 12.5%. Use an inch ruler to make measurements.

a) How long is Duke from his nose to the tip of his tail?

b) To build a doghouse for Duke, you need to know his height so you can make a doorway to accommodate him. How tall is Duke?

c) The local copy center has a machine that prints on poster-size paper. You can enlarge or reduce a document with a setting between 50% and 200%. How can you use the machine to make a life-size picture of Duke?
	It lets the students engage in a task for which the solution is not known in advance. They will analyze the situation carefully in mathematical terms and naturally come to pose problems based on the situations they see. This is a cool example (with a picture!) asking the students to actively measure the dog and connect ratios and percentages to find how big the dog would be in real life. This will solidify their knowledge in using ratios and percentages to convert measurements.

	2.  Reasoning and Proof
	(given a table with dimensions of three pictures of a kid holding a fish) The table gives the ratio of height to width for the images. What do you observe about the ratios of height to width in the similar figures?

p. 59 Similarities and Ratios
	This problem will let the students reason through their observations. They will make mathematical conjectures concerning the ratios given in the table. They will notice a pattern in the change of height to width concerning how the ratio changes (or stays the same).

	3.  Communication
	Help the class make a list of the top 4 or 5 activities in the class, plus the five given in the national survey. Use the list to survey the class by asking how many students participate in that activity more than once a year. Help the class organize the data into a table, keeping data for males and females separate. Then, ask for some conjectures about how the class compares to the nation in their sports participation. Section 2.1, pg 25
	This will give the students a chance to organize and consolidate their mathematical thinking through communication. They will be required to communicate their mathematical thinking coherently and clearly to others, as well as analyze and evaluate the mathematical thinking and strategies of others.

	4.  Connections
	The Ferry family decides to buy a new DVD player that costs $215. The store has an installment plan that allow them to make a $35 down payment and then pay $15 a month. The graph below shows the relationship between the number of months the family has had a DVD player and the amount they still owe. (graph)

a. (write an equation, explain what the numbers and variables represent)

b. (introduce x intercept, what do the intercepts represent)

p. 40, “Section Moving Straight Ahead”
	Students will recognize and use connections (graph and equations) among mathematical ideas and understand how these mathematical ideas interconnect and build on one another to produce a coherent whole. They will also be able to recognize and apply mathematics in contexts outside of mathematics.

	5.  Representation
	(table of cereals with calories and sugar, p. 33 “Data Distributions”) You can make a line plot to show the distribution., as well as using a ruler and a cardboard tube. Place the ruler on the tube at the 8 inch mark and place the coins along the ruler so they match the distribution shown above.
	They use multiple respresentations (table, stat plot, line plot) to organize, record, and communicate mathematical ideas. They will be able to translate among mathematical representations to solve problems


Complete the following table with examples from the textbook that illustrate the Content Standard for Grades 6-8.

	Measurement
	Copy or scan the example from the textbook. Include the page number(s)
	How does the example illustrate the standard? Why did you choose this example over other possibilities?

	1.  Understand measurable attributes of objects and the units, systems, and processes of measurement
	Suppose that the school copier only has three paper sized (in inches): 8.5 by 11, 11 by 14, and 11 by 17. You can enlarge or reduce documents by specifying a percent from 50% to 200%. Can you make copies of the photo that fit exactly on any of the three paper sizes? (Stretching and Shrinking p 88)
	 Students will work on measuring different percentages of different sized paper. They will be able to use rulers  to measure the right size of paper they need to fit the percentages. This will also connect to other areas of math such as proportions and percentages, as well as using the dimensions to calculate area and compare between different sizes and percentages.

	2.  Apply appropriate techniques, tools, and formulas to determine measurements
	On Tuesday, the temperature changes -2 degrees F per hour from noon until 10am the next morning. The  temperature at noon on Tuesday is 75 degrees F.  

a) What is the temperature at 4 pm on Tuesday?

b) What is the temperature at 9 am on Wednesday?

c) Plot the (tie, temperature) data on a coordinate graph using noon Tuesday as time 0.

d) Describe the pattern of points. How does the pattern relate to the rate of change in temperature? (Integers and Rational numbers, p53)
	First students use the technique of rate to calculate the future temperature at a given time.  Students use  graphs to plot the points and find the relationship between time and temperature., which will let them understand how the  units in time and temperature can relate. They will use the formula for linear graphs and slopes to graph the equation. This lets them connect to other areas of mathematics and learn about number operations, and notions of functions.


Dear Mr. District Math Coordinator Sir Person,


We of the Textbook Review Committee have thoroughly looked through the standard textbook, Connected Mathematics 2, your schools use in your district and have noted many different interesting findings.  Overall we believe that the content presented in this textbook promotes skills that address all five NCTM content standards.  We also believe that the textbook is quite disorganized.  The material from section to section does not flow.  For example, equations are discussed at the beginning of the book and are not brought up again until the end of the book.  The text book also does a great job of using real life scenarios with complementary math concepts.  The text book is readable for seventh graders, and the pictures used in the book are bright and engaging.


The book contains sections that asks student to reflect on the steps they took to solve a problem.  They have a unit project at the end of each section which promotes student centered learning with group communication.  Each section starts with a real life example, that begins to introduce the concept at hand.  Each section has a reflection section for extension which would be very helpful to use for assessment.  Encourages students to solve problems in multiple ways. The downfall to all of these activities is that they are not time efficient.  It would be very hard to for most of these activities to be finished in one class period. The textbook also fails to introduce concrete math formulas, which will hinder students as they progress in mathematics.  At times the textbook is repetitive.  Many of the same concepts are talked about in each chapter such as the reoccurrence of using tables, plotting points, and forming graphs.


We also looked for examples of how this book supports equity among all students. When looking for equity, we focused on four key concepts of equity – access, achievement, identity, and power. We felt that the book showed substantial access for a diverse society in terms of the mathematics and engaging diverse students. The problems offered in the book seemed to have low threshold for accessibility and seemed that students would be able to grasp the concepts. The book requires that the students have readily available tools at their disposal, which depends on the school. In terms of achievement, students may be able to solve the problems given, but there is no way of assessing the students learning. We believe that the book falls flat in terms of identity and power. The book, though it has diverse pictures of students and diverse content, we feel as though it does not give the students a mirror to reflect on their culture and feel a sense of wholeness, nor give the students a window to see how others view the world. It does not ask them to reflect or relate the mathematics to their life. It also does not empower students in their math class or their society. Though this is much of a teacher’s approach, it is not catered to in the book – rather it is focused on mathematic’s utility for the dominant culture.

Overall, we believe that CMP books are useful to utilize in the classroom. However, we believe that they should be used as a tool for teachers to enhance lessons rather than using these books to base a curriculum. This book seems to be more of a tool for teachers and rather something to base a curriculum off of.  We hope you consider our reflections on it’s content, pedagogical approach, and it’s equitable content (or lack thereof).  

